












 

ELT Research Issue 31 (February 2016)                                                              IATEFL Research SIG (resig.iatefl.org) 
 

to publication in refereed subscriber journals which cater 
for academic and professional interests, such as the 
English Language Teaching Journal, to which dedicated 
teacher researchers may eventually aspire. The 
development of a ‘spoken’ discourse community, 
through which the texts of the community can be 
discussed, will in turn facilitate the growth of the 
community through the initiation of new members (Borg, 
2003). The recent ReSIG conference hosted by Gediz 
University in İzmir, Turkey, is a good example of an 
opportunity for relatively inexperienced researchers to 
present work to a wider audience, to take part in formal 
and informal discussions, to learn about the work of their 
peers in other institutions, and to publish in conference 
proceedings. 
 

For many researchers, therefore, local initiatives 
represent not only the best hope for publication, but also 
an opportunity to join a community of teacher 
researchers. The growth of local TR publishing also has 
implications for teacher education, because training in 
research strongly implies training in writing. While the 
development of writing skills has been associated with 
higher formal qualifications such as Master degrees, any 
shift in emphasis in in-service teacher education towards 
TR would create a corresponding need for writing skills. 
Thus, in support of the wider research process, a greater 
emphasis may be placed on writing in teacher 
development programs; in fact, writing is in many ways 
the key research skill, from the formulation of the 
research question to the final analysis and interpretation. 
However, as we have seen, the exact standards of 
writing expected in any particular context will depend on 
many factors.  
 

Conclusion 
The writing and publication of TR is intrinsically linked to 
a number of current debates in language teaching: the 
discussions concerning the standards required in 
academic writing publication, the contrasting roles of 
practitioner research and academic research, and power 
relations between the centre (English speaking 
countries) and the periphery (countries where English is 
a foreign language). Thus, TR has implications not only 
at the individual and institutional level, but at the national 
and international level. TR increases understanding of 
the classroom, and it can strengthen the ELT 
community, but only if it reaches an audience. This leads 
to a further implication related to teacher development 
generally, the need for a specific focus on the writing up 
and publishing stage of the TR process, combined with 
support and guidance for teachers aiming to get their 
projects into print.   
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ReSIG online 
discussions in early 
2016 
 
 

February 
Taking place just prior to the first annual Latin 
American conference on teacher research, which is 
being held in Santiago, Chile, our February ReSIG 
online discussion will have a corresponding South 
American theme. The moderators will also be South 
American, representing three different countries in the 
region, but united by a commitment to support teacher 
research: Darío Luis Banegas (Argentina), Inés Miller 
(Brazil) and Paula Rebolledo (Chile).  
 
Further information about the two-week 
online discussion (10th-24th February 2016) will be 
available here:  
http://resig.weebly.com/online-discussions.html  
 
To participate in the discussion, you need to join the 
ReSiG's yahoo group, which is open to members of the 
SIG and non-members alike:  
https://groups.yahoo.com/neo/groups/resig/info 
 

March 
Our March discussion will be on interviewing. The 
moderator will be Steve Mann. The following month, 
Steve will be leading the ReSIG's PCE in Birmingham: 
http://resig.weebly.com/pce-2016.html 
  
Steve is aiming through the PCE to give participants a 
stronger understanding of the use of interviews in the 
EFL context and hands-on experience of different 
interview approaches. He will also be demonstrating 
the value of reflective practice and reflexivity in the 
analysis and representation of data. The online 
discussion in March will raise awareness of some of the 
key issues. 

 

Links and Resources 
 
 

ReSIG YouTube channel 
(https://www.youtube.com/user/IATEFLResearchSIG) 
you can find: 
 
 A number of videos from the 2015 PCE on ‘The 

Researcher’s Journey’, including 3 impulse sessions 

delivered by David Nunan, Sue Garton and Cynthia 

White, and 17 poster presentations by teacher 

researchers from around the world.  

 
 A four-part video of a workshop led by Simon Borg 

on ‘Doing Good Quality ELT Research’. This took 

place at the ELT Malta Conference in 2014. 

 

Resources section of the website 

(http://resig.weebly.com/resources.html) you can find: 
 
 Two e-books consisting of stories and reports of 

teacher research conducted in a broad range of 

contexts. Teachers Research! (2015) is edited by 

Deborah Bullock and Richard Smith while Teacher-

researchers in Action (2015) is edited by Kenan 

Dikilitaş, Richard Smith and Wayne Trotman. 

 
 Slides and videos from the 2014 ReSIG conference 

in Izmir. These include plenaries by: Anne Burns on 

‘Renewing classroom practices through 

collaborative action research’; Dick Allwright on 

‘Putting “understanding” first in practitioner 

research’; and Richard Smith on ‘Practical principles 

for exploratory action research’. 

  



 

 

 


